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Mission Statement – What is our overarching aim? 

At Peters Hill we are passionate about the whole child. We want all children to leave school with skills and attributes that prepare them for the next stage in 

their education and allow them to embrace life's opportunities to the full. Our aim is for every child to fly high, flourish and fulfil the limitless potential they 

have. We want children to understand and demonstrate the importance of ambition, belief, compassion, pride and respect. We want children to become 

successful, confident, motivated, responsible and spiritual individuals. 

 

Aims of the development plan – What are we trying to achieve? 

To set challenging targets in the curriculum and whole school environment to raise achievement and attainment for all pupils. 

To continue to raise expectations and standards of learning and teaching. 

To provide high quality resources throughout the school and ensure quality and appropriate provision at all stages of children’s development. 

To provide staff with appropriate resources and training to enable them to improve practice and carry out teaching more effectively. 

To provide inclusive and fully integrated curricular provision to enable every child to fulfil their potential. 

To provide a safe and secure learning environment which enables children to continue to treat others with understanding and respect. 

To develop a progress culture across all areas of the school curriculum. 

 



AMBITION – BELIEF – COMPASSION – PRIDE - RESPECT 

Context 

This School Improvement Plan (SIP) is a working document used to set priorities and monitor progress throughout the year. We are an ambitious and 
aspirational school and we have high expectations for all our children and staff. We wish to have outstanding standards in all aspects of our work. We aim 
for ‘Ambition, Belief, Compassion, Pride and Respect’ to be the key drivers across all our work. This document sets out the strategic priorities agreed by the 
Governing Body, Head teacher and Senior Leaders. It is informed by the school’s self-evaluation system, the most recent Ofsted report (May 18) and by the 
School’s Vision. In 2021/22 there is a necessary focus on health, safety and recovery in light of the Covid 19 pandemic and the significant period of time 
children have been learning remotely. The SIP is underpinned by detailed plans for each curriculum area following the subject self-evaluation processes of 
the curriculum teams.  

Summary of overall effectiveness 

This is a good school 
 
All staff are ambitious for the school and determined to ensure that it provides the best possible education. There is a culture of high expectations to 
ensure that teaching is effective and supports the academic and personal development of pupils. Governors’ contribution to the strategic direction and 
improvement agenda of the school is very effective. Teachers and other staff fully support the school’s initiatives. They are well supported to develop their 
practice through teamwork and training. As a result, pupils’ attainment across the curriculum is improving over time. 
The headteacher led the implementation of a new curriculum designed by teachers to engage pupils and meet their learning needs. Pupils enjoy the wide 
range of activities, including trips and visits, they do as part of their day-to-day learning. These activities contribute greatly to pupils’ spiritual, moral, social 
and cultural development. The atmosphere in school is calm and orderly. Pupils behave well in lessons and around the school at breaktime and lunchtime. 
They feel safe in the school. They trust and respect adults. There has been the introduction of a new curriculum and assessment system. Leaders have 
rigorous systems in place to check that the information on pupils’ attainment and progress is reliable. Systems to analyse progress have developed to 
support teachers’ long-term planning. Turnover of staff is low. The school is fully staffed with well-qualified teachers and support staff. Interventions to 
support pupils who need extra help, including pupils who have special educational needs (SEN) and/or disabilities are effective. Deputy headteachers, year-
group leaders and subject leaders work well together. They are starting to have a positive impact on the quality of teaching, learning and assessment 
across the school through a systematic approach to subject development. 
 
What does the school need to do to improve further? (Ofsted 2018) 

• Continue to improve the quality of teaching, learning and assessment by: – ensuring that the most effective practice is replicated across all year 
groups – developing further the provision of support for pupils who need additional help to fulfil their potential.  

• Further strengthen leadership by: – continuing to develop the roles of the new senior leaders, year-group leaders and subject leaders, so that they 
have a sustained positive impact on outcomes for pupils – consolidating systems to analyse information on pupils’ progress and the way analysis of 
progress is used to inform teaching. 

 
 



Curriculum Start of Year Position – Peters Hill has a whole school curriculum in place. Long term planning and Medium term planning is in place through subject leaders and year group leaders. All year 
groups have adopted a new medium term planning template to highlight key areas of learning. Outcomes are assessed through key learning outcomes for all subjects (topic assessment approach) and tracked 
through a school developed markbook system. The school adopts a thematic approach to the curriculum where possible. The sequence of learning in curriculum subjects is developing with higher 
expectations of what children can learn against end of topic/year expectations. Learning links are developing but continue to need reinforcement for all pupils. Peters Hill is developing a curriculum approach 
that is directly linked to research-based design with a focus on Cognitive Load Theory and Solo Taxonomy. Staff are becoming more informed of practices within these approaches. The initial draft of a subject 
specific curriculum is in place with progression of skills and knowledge demonstrated for all subjects in all year groups. Key strands are chosen and sequenced with children beginning to have a clearer 
understanding of how learning is linked to existing knowledge. Children continue to show a commitment to demonstrating long term knowledge in learning logs with staff improving their understanding of 
assessment activities to demonstrate what has been committed to the long term memory. Key concept documents are in place to show all staff the main principles of the subject being taught.  

Mathematics Start of year position - The teaching of Maths continues to improve across the school with teachers using the CPA approach: concrete, pictoral, abstract, to build conceptual understanding and 
embed reasoning through an enquiry-based approach. Staff have also been supported in using this approach with the introduction of the Progression in Calculation Policy in Autumn 2018. The whole school 
maths scheme communicates curriculum coverage effectively as well as giving structure and purpose. Staff enable pupils to experience the physical aspects of Maths: using a variety of resources 
(manipulatives). Regular audits take place to ensure that all classrooms have access to a range of suitable equipment and adequate quantities are available to meet the needs of the children. The use of key 
assessment criteria continues to be used as a way of recording on-going pupil progress. Half-termly assessments are planned throughout the year in the form of alternating online and written assessments. 
Mini block assessments are also used at the end of each unit block being taught. Pupil targets are linked directly to the age-related expectations and reviewed regularly with pupils and parents. Investment 
has been made to purchase online resources to support children in practicing their fluency skills in recalling time-tables facts. Many strategies and systems are now in place across the school to significantly 
improve consistency and expectations within the teaching of maths. Data outcomes continue to improve at the end of each key stage but middle prior attainers progress needs to improve consistently across 
all year groups. Our school vision for the teaching and learning of Maths continues to be fully embraced by our whole school community. Peters Hill is passionate in promoting high standards of Numeracy, 
equipping children with vital skills that they will need to use throughout their everyday lives as well as fostering a deep and lasting interesting in Mathematics. A positive, enthusiastic attitude towards Maths 
will encourage children to develop and nurture a broad range of skills and strategies to help them solve problems, make links with other subjects and grow into lifelong, confident mathematicians. We 
continue to develop our work to improve rates of progress and attainment in Maths with a focus on middle attainment groups. We are developing mental and oral skills alongside the teaching of written 
arithmetic strategies and effectively implementing the teaching of mastery approach.  

Reading  Start of Year Position - Guided Reading has been reviewed and a clear tracking/recording system implemented. Year groups have a focus on key whole texts and incorporate these in to lessons. 
Comprehension assessments are in place. Assessment mark books have been used with age related expectations refined and included. ERIC (Everyone Reading In Class) time and weekly library times are in 
place. Comprehension homework is routinely in place. Standardisation folders are effective and have been used to develop teacher awareness of age-related outcomes. Audits of the reading provision across 
the school have been comprehensive. The texts available for reading are consistent across the school. A sequential scheme is in place to support pupil progress in guided reading and home readers. Whole 
class guided reading sessions have been adopted with individual reading for children who are falling behind from the age-related expectations. The reading scheme will continue to develop structured 
prompts to support teaching and learning including key questions regarding the text studied. Accelerated reader is being developed across key stage 2 and in to upper Key Stage 1 where applicable. Teachers 
continue to develop awareness of using formative assessment to move children onto more challenging work when they are ready. Year groups continue to ensure whole class guided reading has clarity and is 
linked to the class text. Staff are developing the use of teaching prompts used in reading and making sure these are linked to those in extended writing opportunities. The use of Star reading assessments is 
being embedded across the school with the creation of an annual overview as part of the assessment calendar. The data manager is developing a tracking system so that prior attainment groups are tracked 
for all year groups and that the information is used to inform practice. The school continues to review the resources used for reading comprehension assessments. 

Writing Start of Year Position – Writing opportunities are in place across the school and particularly strong within KS1. The progress made across KS2 is less effective with inconsistent outcomes 
demonstrated by the end of Year 6. Genre specific assessments are in place and used by staff to guide outcomes and children have opportunities to write with the literacy lessons and across foundation 
subjects. History is a particular subject where independent writing can be seen and often shows a clear link to what is being taught as the literacy focus. Writing is often linked to curriculum themes and the 
key text being studied at the time. However, evidence of the writing process being applied effectively is inconsistent along with staff expertise in modelling writing and the edit/improve stages. Feedback can 
be limited to task completion and opportunities to extend thinking and improve outcomes can be lost in some classes. The structures and systems for the effective teaching of writing are in place but the 
application of these could be stronger and more regular to drive standards upwards for all children.  

Assessment – Start of Year Position – Teacher Assessment markbooks have been developed by the school for all subjects across the curriculum. These are in place for Years 1 to 6 and have been used since 
January 2021. Staff are developing their understanding of making topic/schema based judgements and how the use of assessment verbs are key to these. Planning is being reviewed to ensure that learning is 
focussed on these and that children have clear opportunities to demonstrate learning over time. Standardised testing has been put in place to support teacher assessments throughout the year. A clear 
tracking system has been developed as a manipulative tool that staff can use to explore progress and outcomes at depth. The staff use of assessment strategies continues to develop and will be a focus for 
the year ahead.  



Quality of Education 

School Improvement Priority Area 

Writing 

The picture at Peters Hill 

 
 

 

KS1 Writing at the expected standard shows a three year increase 

and is above the national average. 

KS1 Writing at Greater Depth shows a three year increase and 

is above the national average (decrease from last year). 

Writing progress across KS2 is above the national average 

but inconsistent. 

  

 

KS2 Writing at the expected standard shows a decrease from 2017 

and 2018. Results are above the national average but inconsistent.  

KS2 Writing at Greater Depth shows a significant increase 

from 2017 and is above the national average. 

Writing progress across KS2 is -1.37 for disadvantaged 

pupils.  



When? Priority - What are we 

focusing on? 

Rationale - Why are we 

doing it? 

Success Criteria – What are we aiming for? RAG 

Rating 

Summer 

21 

Teaching pupils the writing 

process 

Monitoring of writing across 

KS2 shows inconsistency in 

the application of a writing 

process with varying staff 

confidence levels on what, 

when and how writing 

should be taught. Outcomes 

are inconsistent as a result 

of this.  

• Pupils taught strategies/tools for the various components of the writing process including: 
planning; drafting; sharing; evaluating; revising and editing; Publishing  

• A gradual shift of responsibility from the teacher to the pupil so that they become independent 
writers as they move through the school. A planned approach is in place for this.  

• Pupils to choose and use suitable writing strategies to respond to prompts and challenges. 

• Pupils to be flexible when using the different writing components and have confidence in 
applying these. 

• Children engaged in pre-writing activities where they can assess what they already know, 
research an unfamiliar topic, or arrange their ideas visually. 

• Teaching staff engaged in the ‘Modelling for Learning’ approach. 

 

Summer 

21 

Provide daily time to write 

independently so that there 

is a routine to pupils writing 

frequently.  

Monitoring of writing 

demonstrates an irregularity 

to the writing opportunities 

across year groups and 

across subjects.  

• Pupils given at least 30 minutes per day to write independently. 

• Teachers making links with other subjects e.g. asking pupils to write a paragraph explaining a 
maths graph 

• Assessment verbs used effectively in and out of the literacy lessons 

• Writing targets/focus are incorporated into cross curricular opportunities.  

 

Autumn 

21 

Teach pupils to write for a 

variety of purposes 

Whole school approach to 

the planning of writing 

needs reviewing and 

bringing in line with the 

approach taken in 

Curriculum 2020. Children 

unaware of ‘audience’ and 

‘publishing’.  

• Pupils understand the different purposes of writing e.g. ‘describe’; ‘narrate’; ‘inform’; 
‘persuade’/’analyse’  

• Pupils’ concept of what is ‘audience’ has developed along with the reasons for ‘Publishing’ 

• Pupils explicitly know how to use the features of quality writing and provide them with models 
of quality writing  

• Pupils taught techniques for writing effectively for different purposes: for example, for 
‘describe’, using the ‘sensory details’ technique: what did you see? How did it look? What 
sounds did you hear? What did you touch? How did it feel? What could you smell? What did 
you taste?  

 

Autumn 

21 

Create an engaged 

community of writers 

Inconsistent approach to 

staff modelling writing and 

sharing/analysing quality 

examples of real examples.  

• Teachers regularly modelling their writing in front of pupils, and sharing real examples with 
them such as a letter or email  

• Pupils given the opportunities to choose the topics they write about  

• Collaborative writing is encouraged and leading to improved outcomes 

• Oral work in place to inform written work (Purposeful Oracy). 

• Pupils give and receive constructive feedback throughout the writing process. 

• Publishing pupils’ writing and reaching for external audiences in each Year group.  

• Opportunities to write in other subjects is formally developed and in place as an expectation. 

 



Spring 

22 

Set specific goals to pupils 

and foster inquiry skills 

Feedback to pupils is 

inconsistent and children 

are unclear on what they 

are doing to improve their 

writing over time. The link 

to learning outcomes can be 

lost.  

• Goals created by the teacher or the pupils themselves (and reviewed by the teacher) and 
include adding more ideas to a paper or including specific features of a writing genre  

• Clear encouragement of self-motivation e.g. by personal target setting and response to quality 
feedback 

• Pupils experiencing writing tasks which involve the use of inquiry skills e.g. establish a clear 
goal for writing or researching/exploring concrete data on a topic 

• All staff aware of ‘How to create a great learning objective’ using active verbs.  

• All children involved in self critique through the evaluating, revising, Improving stages. 

 

Spring 

22 

Construct specific 

approaches to help 

disadvantaged children with 

writing 

Specific strategy led writing 

approaches are limited 

across the Key Stage. 

Strategies to help specific 

cohorts are underdeveloped 

and not focussed enough on 

quality outcomes for all.  

• The regular use of active learning tasks, including drama strategies e.g. thought-tapping and 
hot-seating 

• Target-setting and monitoring procedures in place for the group  

• Older pupils as role models e.g. publishing their work for younger classes 

• Teachers driving high expectations from pupils  

• Increased independent pupil awareness and encourage pupils to be responsible for their work  

• Lesson planning and organisation, tightly structured and well-organised lessons with clear and 
measurable learning goals  

• Evidence of explicit teaching about language, for example subordination and co-ordination.  

• A range of diverse interventions such as stepped instructions using mini plenaries and task 
cards; using visual organisers and frames to scaffold text structure; the use of drama 
conventions to explore aspects of character, setting or plot; incorporation of ‘talk for writing’ 
time into literacy lessons so that pupils can talk about their text before start writing it. 

 

Summer 

22 

Construct specific 

approaches to help 

disadvantaged children with 

writing 

Specific strategy led writing 

approaches are limited 

across the Key Stage. 

Strategies to help specific 

cohorts are underdeveloped 

and not focussed enough on 

quality outcomes for all. 

• Evidence of Topic selection in narrative writing to engage and motivate. 

• Medium term planning using frameworks which are adapted to meet pupils’ diverse needs. 

• Planning writing using mnemonics as pupils can have difficulties with timed writing and the 
process behind it. 

• Effective drafting an integral part of pair, group and whole-class teaching.  

• Explicit teaching of drafting skills including the use of scripts for editing exercises, reading 
transcripts, hearing the drafts of other pupils and drafting targeted sections.  

• Writing frames modified to meet the specific needs of pupils. 

• Writing tasks are purposeful and give pupils opportunities to write frequently and at length.  

• Effective use of oral work and poetry with impact on written outcomes.  

• Children hearing and reading emotionally powerful texts with strong narrative structure and 
poems.  

• Effective use of visual media (Mayer’s Principles of Video Learning 2005) such as cartoons, 
television, video and computer games. Use of ICT facilities such as spell checkers, alterability of 
text on screen, use of composition features (e.g. highlight and font) to focus on cohesion, 
vocabulary chains and excessive coordination. 

 

 



Development of Writing Roadmap 

 



Quality of Education 

School Improvement Priority Area 

Reading 

The picture at Peters Hill 

  
 

Yr 1 Phonics standards have increased for the last three years 

and are above national averages. 

KS1 Reading at the expected standard shows athree year 

increase and is above the national average. 

KS1 Reading at Greater Depth shows a three year increase and is 

above the national average. 

  
 

Standards at the end of KS2 are not yet consistent.  KS2 Reading at Greater Depth shows a significant increase from 

2017 and is above the national average. 

Progress by the end of KS2 is not yet at or above the national 

average 

 



When? Priority - What are we 

focusing on? 

Rationale - Why are we doing it? Success Criteria – What are we aiming for? RAG 

Rating 

Summer 

Autumn 

21 

Develop pupils language 

capability in EYFS with the 

implementation of a 

recognised language 

development system that 

puts communication at the 

heart of teaching, Fantastic 

Foundations.  

Decline in on entry data for past 3 

years in areas of  

Speaking: 2018 – 30%, 2019 – 

31%, 2020 – 9 % 

Reading: 2018 – 25%, 2019 – 

18%, 2020 – 3% 

A child behind in language at age 5 is 

eleven times more likely to be behind in 

maths at age 11, four times more likely to 

have adult reading difficulties, three times 

more likely to have mental health issues 

and twice as likely to be unemployed. 

• All staff trained in the delivery of Fantastic Foundations. 

• Staff understand the importance of high quality verbal interactions with pupils and 
competently seek to maximise opportunities to develop vocabulary with pupils. 

• Increase in the quality conversations adults are facilitating with children through planning 
for the questions/vocab to be explored and used in activities. (E.G. Open ended, 
responding with a further question) 

• Staff effectively use tiered vocabulary prompts when working with pupils to develop and 
refine language use in pupils, challenging for more ambitious/specific choices. 

• EYFS is a language rich environment enabling pupils to independently access learning, 
resources and reading areas engage pupils to access a range of reading materials. Word 
collector walls daily showcase ambitious and subject specific vocabulary. 

• Every day a child is in school they experience a 20 minute quality story time that develops 
language acquisition and understanding by staff directly drawing out and teaching the 
definition of the ambitious vocabulary from the text.   

• Parents are supported to help their children via a range of opportunities focussing on 
speaking and reading provided by school. 

• Early intervention of SALT support for pupils in EYFS who demonstrate difficulties with 
speech and language, as identified from baseline data and observations from staff. 

 

Autumn 

21 – 

Summer 

22 

Increase the quality of 

teaching of reading across 

KS2 so that there is an 

increase in the % of pupils 

achieving expected and 

progress in reading across 

KS2 is at least in line with 

national average. 

Reading data shows 

inconsistencies in the attainment 

at the end of KS2 and progress 

across KS2. Assessment tracking 

highlights male, prior middle 

attainers at KS1 as a target group.  

EEF reports extensive evidence that 

explicit teaching of comprehension 

improves literacy. Barriers to 

comprehension include; prediction, 

questioning, clarifying, summarising, 

inference 

• CPD package in place for teachers in KS2, specific to the needs of ages taught, domain 
weaknesses and teacher confidence to include twilight training, opportunities to observe 
colleagues, coaching and use of IRIS technology to reflect on own practice. 

• Subscription to National Literacy Trust (premium) gives staff all year round access to 
research driven, current training and on going guidance/resources. 

• Guided reading and whole class reading sessions are timetabled appropriate to the age of 
the child, resourced effectively and children are given effective feedback as to what they 
have achieved and next steps. 

• Curriculum is supported with appropriate, high quality texts and cross curricular 
opportunities are utilised to embed reading skills taught in English lessons. 

• Planning of reading lessons details the explicit strategies to be taught (E.G explicit 
instruction, question-answer-relationship strategy, actively thinking while reading). 

• Teachers are fully utilising the technology available to support reading progress both at 
school and home (MYON, Accelerated Reader)  

• Pupils are motivated and engaged by enticing reading environments, using technology 
confidently and regularly to support their reading progress. 

• Y2 male, middle attaining pupils are targeted for early  access to Accelerated Reader to 
strengthen and secure their attainment prior to entry to KS2. Their progress is tracked 
closely to ensure any slip in attainment/progress is addressed quickly. 

 



Autumn 

21 – 

Summer 

22 

Develop how teachers use 

assessment information and 

respond to ongoing 

attainment and progress 

measures. 

 

. 

To increase the awareness for 

teachers/support staff of the 

incremental progress individuals 

and groups are making and how 

this impacts on KS2 progress 

overall. Ownership of data and 

pupil outcomes has been under 

the ownership of SLT/YGL and 

this needs to be cascaded down 

to individual staff. 

 

• Progress trackers available as a live document for every class teacher and filters allow for 
easy access to information for individuals and groups. 

• Staff trained in manipulating the progress trackers and can easily identify individuals and 
groups off target. 

• STAR assessments delivered in Y3-6 and analysis of groups/progress data is used to inform 
planning and intervention as required. 

• Teachers use question level analysis from assessments/tests to clearly understand the 
domain weaknesses for pupils and planning demonstrates how these gaps are addressed 
through whole class teaching, guided sessions, intervention or cross curricular 
opportunities. 

• Teachers discuss with senior leaders during progress meetings the implications for 
individuals and groups and plans in place for adaptations to curriculum, intervention and 
possible involvement of external agencies to offer further support. 

• All staff aware of target group – male, prior middle attainers and can discuss their 
individual provision and progress. 

• Moderation and standardisation is supporting teachers to make accurate and informed 
judgements within year, key stages and across local schools where possible. 

• Staff have high expectations for pupils and can accurately assess the level of attainment, 
and strive for children to make at least expected progress, targeting pupils who can make 
above expected progress. 

 

Spring 

22 – 

Summer 

22 

Develop a structure of 

intervention programmes 

that support pupils to make 

good progress in reading. 

Inconsistent approach to reading 

interventions that aren’t 

demonstrating impact on end of 

Key Stage 2 progress. 

• Menu of age-appropriate intervention strategies in place that have clear guidance for 
screening pupils to ensure pupils undertaking intervention will benefit. 

• Staff delivering intervention receive training, guidance and support with delivery. 

• On entry and exit data for pupils is collected and impact is reported to class teacher. 

• Teachers are utilising ‘free’ intervention available within packages already in use – MYON, 
Education City to support progress in upper KS2 where less support staff are available. 

• Impact of intervention programmes across the school is recorded and evaluated and 
amendments made to the programme as required. 

 

Spring 

22 – 

Summer 

22 

Ensure EYFS and Y1 phonics 

delivery is fit for purpose 

during the Covid recovery 

period. 

Data shows a consistent increase 

for the last 3 years, however, on 

entry assessments for EYFS is in 

decline for speaking and reading 

therefore there is a need to 

ensure the current programme 

and provision is still fit for 

purpose for EYFS/KS1 pupils and 

in line with DfE updated 

guidance. 

• Research has advised which of the DfE approved schemes is best for PHPS pupils and the 
programme/resources purchased. 

• School is using a DfE approved SSP (systematic, synthetic phonics) programme to fully 
deliver phonics that is inline with NC. 

• Staff delivering phonics in EYFS/KS1 have received training and support with new 
SSP/resources and are confidently delivering phonics to pupils. 

• Ongoing monitoring and data demonstrates that SSP is being effective and pupils are 
continuing to make progress above national average in Y1.  

 



Development of Reading Road Map 

 

Summer 21 

Fantastic Foundations 

Introduction 

Summer 22 

Assessment outcomes and 

progress measures 

Spring 22 

Phonics training – updated 

DFE approved strategy 

Spring 22 

Structured intervention 

programmes 

Spring 22 

Assessment and Moderation 

Practices 

Autumn 21 

High quality text – vocabulary 

development 



Quality of Education 

School Improvement Priority Area 

Maths 

The picture at Peters Hill 

   

KS1 Maths at the expected standard shows a three year increase and is 

above the national average. 

KS1 Maths at Greater Depth shows a three year increase and is 

above the national average. 

KS2 Maths at the expected standard shows a three year 

increase and is above the national average. 

 
  

KS2 Maths at High Standard shows a significant increase from 2017 and 

is above the national average. 
Maths progress across KS2 is inconsistent and not above the 

national average in 2019 

 

 



When? Priority - What are we 

focusing on? 

Rationale - Why are we doing it? Success Criteria – What are we aiming for? RAG 

Rating 

Summer 

21 

Teach pupils the key 

concepts and most 

important conceptual 

knowledge and 

understanding that they 

need to progress from Year 

1 to Year 6.  

There is inconsistent evidence found in 

books and learning walks to 

demonstrate that children have a 

thorough understanding of the most 

important conceptual knowledge and 

understanding that is needed in order to 

secure firm foundations for learning.  

Inconsistency with attainment and rates 

of progress in KS1 and KS2.  

In Planning: 

• The current curriculum over the last two years reviewed for each class (NCETM 
evaluation template- ready- to-progress criteria) by each teacher 

• Teachers map out the remaining priority ready-to-progress criteria to be taught 
for individual classes on MTPs for the Summer Term 

• Ready-to-progress criteria identified on teacher’s weekly plans 

• Teachers referring to NCETM Ready to progress PowerPoint exemplifications when 
planning lessons 

• End of year curriculum review shared with the next teacher in readiness for 
September 2021 

 

Summer 

21 

Maths Working Walls will 

be used effectively to 

promote and reinforce the 

learning. 

Evidence in classrooms shows that 

Working Walls are often not current, or 

used effectively. There is little 

engagement, interaction or use in it 

supporting the ongoing sequence of 

learning. 

• Pupils will clearly see what the week’s progressive learning objectives are 

• Pupils will be exposed and refer to the current focused  
terminology/vocabulary captured on the Maths Working wall, using it confidently 
when offering explanations 

• Pupils will refer to model examples on the Working Wall, replicating the same CPA 
strategies when problem solving 

• Written and mental arithmetic strategies will be continually reinforced for all 4 
operations   

 

Autumn 

21 

Teach pupils the key 

concepts and most 

important conceptual 

knowledge and 

understanding that they 

need to progress from Year 

1 to Year 6. 

There is inconsistent evidence found in 

books and learning walks to 

demonstrate that children have a 

thorough understanding of the most 

important conceptual knowledge and 

understanding that is needed in order to 

secure firm foundations for learning.  

In Planning: 

• Teachers map out the priority ready-to-progress criteria to be taught for individual 
classes on MTPs for the Autumn Term 

• Ready-to-progress criteria identified on teacher’s weekly plans 

• Teachers will effectively  use a blend of White Rose Maths, Anthony Reddy and 
NCETM resources to support the planning of daily lessons, with a main focus of 
ready-to progress criteria 

 

Autumn 

21 

Ensure that early challenge 

is part of everyday practice 

in the teaching of Maths 

Evidence in books and learning walks 

shows that challenge is often introduced 

late into a lesson.  

• There is inconsistency in nurturing 
high ambition and scholastic 
excellence in the subject area 

Teachers will be introduced to using five approaches to ensure learners are effectively 

challenged: 

1.Anticipate and adapt. The more accurate the anticipation, the better the tasks and the 
more appropriate the challenges the teacher can set. 
2. Use skilful questioning to promote conceptual understanding. 
3. Use problems that can be extended for more able learners. (LTHC) 
4. Use concrete pictorial and abstract (“CPA”) representation to visualise and represent 
mathematics in different ways. 

 



• Too much time spent on tasks that 
do not allow enough opportunity for 
challenge for all 

• The expectations of outcomes for 
tasks can be limited 

• Lack of opportunities to write and 
speak 

Inconsistency with attainment and rates 
of progress in KS1 and KS2. 

5. Allow time to explore, think and reflect. 
 

Autumn 

21 

Maths working walls will be 

used effectively to promote 

and reinforce the learning. 

Evidence in classrooms shows that 

Working Walls are often not current, or 

used effectively. There is little 

engagement, interaction or use in it 

supporting the ongoing sequence of 

learning. 

• Pupils will access low threshold high ceiling challenge tasks-accessible to all, 
differentiated by outcome. An approach grounded in a growth mindset philosophy  

• Pupils will understand why mathematics is important and how relevant it is to every-
day life- applying learned skills to a variety of contexts  

 

Spring  

22 

Make connections between 

mathematical topics 

There is inconsistent evidence found in 

books and learning walks to 

demonstrate that children can identify 

and use connections between 

mathematical topics as part of a strategy 

to solve problems 

• Teachers will refer to ‘Making connections’ features in the Mathematics Guidance 
2020, to discuss with pupils the important connections between ready-to-progress 
criteria within a year group.  

• Pupils will be able to make connections and talk confidently about how different 
mathematical topics relate to one another; using this knowledge to successfully reason 
and problem solve 

 

Spring 

22 

Ensure that early challenge 

is part of everyday practice 

in the teaching of Maths 

Evidence in books and learning walks 

shows that challenge is often introduced 

late into a lesson. There is inconsistency 

in nurturing high ambition and scholastic 

excellence in the subject area 

• Too much time spent on tasks that 
do not allow enough opportunity for 
challenge for all 

• The expectations of outcomes for 
tasks can be limited 

• Lack of opportunities to write and 
speak 

Inconsistency with attainment and rates 

of progress in KS1 and KS2. 

Teachers will continue to develop the five approaches to ensure learners are effectively 

challenged: 

1.Anticipate and adapt. The more accurate the anticipation, the better the tasks and the 
more appropriate the challenges the teacher can set. 
2. Use skilful questioning to promote conceptual understanding. 
3. Use problems that can be extended for more able learners. (LTHC) 
4. Use concrete pictorial and abstract (“CPA”) representation to visualise and represent 
mathematics in different ways. 
5. Allow time to explore, think and reflect. 

 

 



Spring 

22 

Develop pupils’ deep and 

lasting understanding of 

mathematical procedures 

and concepts through the 

teaching of mastery 

• There are inconsistent approaches 
being taught to develop children’s 
depth of mathematical 
understanding 

• Teachers’ subject and pedagogical 
knowledge development is 
inconsistent 

• There is inconsistent use of precise 
mathematical language and full 
sentences or speedy recall of 
number facts. 

•  Fluency and reasoning are not 

often developed in tandem. 

• Teachers gain an improved understanding of mastery, which will deepen their 
understanding of the structure of number and the fundamental concepts in 
mathematics, and how they are connected. This coherent understanding allows 
teachers to break down concepts into a series of smaller steps, so they can be made 
accessible to all children. This approach will be based on the principle of ‘The Five Big 
Ideas’, that underpin the teaching for mastery: 

o Coherence 
o Representation and Structure 
o Mathematical Thinking 
o Fluency 
o Variation 

 

Summer 

22 

Develop pupils’ deep and 

lasting understanding of 

mathematical procedures 

and concepts through the 

teaching of mastery 

• Teachers’ subject and pedagogical 
knowledge development is 
inconsistent 

• There is inconsistent use of precise 
mathematical language and full 
sentences or speedy recall of 
number facts. 

•  Fluency and reasoning are not 

often developed in tandem. 
 

• Teachers develop their subject expertise and pedagogical knowledge through effective 
collaborative professional development 

• Teachers refer to ‘Language Focus’ features in the Mathematics Guidance 2020 to 
develop the use of precise and accurate language, when capturing, connecting and 
applying important mathematical ideas.  

• Pupils use core sentence structures, to adapt and reason, applying their understanding 
in new contexts. 

• Pupils reason about what is already known in order to work out what is unknown, 
improving fluency.  

 

 

 

 

 

 

 

 

 

 



Maths Development Roadmap 21-22 

 

Summer 22 

Mastery 

Spr/Sum 22 

Mastery 

Spring 22 

Topic 

Connections 

Autumn 21 

Early Challenge 

Sum/Aut 21 

Working Walls 

Summer 21 

Key Concepts 

Development 



Curriculum Development 

When? Priority - What are 

we focusing on? 

Rationale - Why are we 

doing it? 

Success Criteria – What are we aiming for? RAG 

Rating 

Summer 

21 

Introduction of Self 

Evaluation 

procedures for PE, 

Art, Science, Music 

and History. 

Many Curriculum teams are 

newly formed with a range 

of experience within each 

one. Action planning is in 

place but is not informed 

by clear monitoring and 

evaluation procedures.  

• Subject teams in place for the 21/22 academic year with a balance of staffing experience and working 
hours within each one.  

• Key Concept, Pathway and Topic Overview documents to be in place and used to inform planning across 
the school. Subject Self Evaluation questions to be established and used by the curriculum team (with 
SLT support) to ensure that each subject is rigorously reviewed.  

• Draft subject development plans to be in place as a result of subject self evaluation.  

• A cycle of monitoring and evaluation procedures to be in place for the term ahead.  

• Evidence of amendments made to key documents as a result of self evaluation findings.  

• Subject teams to engage with research partners to with informed decision making in place.  

• Achievement outcomes are in place – descriptions of ‘what matters’ reviewed. 

 

Autumn 

21 

Introduction of Self 

Evaluation 

procedures for DT, 

Geography, 

Languages, PSHE 

and RE.  

Many Curriculum teams are 

newly formed with a range 

of experience within each 

one. Action planning is in 

place but is not informed 

by clear monitoring and 

evaluation procedures. 

• Subject teams in place for the 21/22 academic year with a balance of staffing experience and working 
hours within each one.  

• Key Concept, Pathway and Topic Overview documents to be in place and used to inform planning across 
the school. Subject Self Evaluation questions to be established and used by the curriculum team (with 
SLT support) to ensure that each subject is rigorously reviewed.  

• Draft subject development plans to be in place as a result of subject self-evaluation.  

• A cycle of monitoring and evaluation procedures to be in place for the term ahead.  

• Evidence of amendments made to key documents as a result of self-evaluation findings.  

• Subject teams to engage with research partners to with informed decision making in place. 

• Achievement outcomes are in place – descriptions of ‘what matters’ reviewed. 

 

Spring 

22 

Mid-point review of 

implementation of 

all subjects across 

the school.  

The intent of our school 

curriculum is in place and 

has been communicated to 

all staff. However, 

monitoring shows that 

implementation is not yet 

in line with the subject 

intent.  

• Mid point reviews completed for all subjects in school with SLT and Governing body involvement. 
Subject Self Evaluation information used as the guidance principles around this. 

• Clear evidence of what the children know compared to what they are expected to know in each subject. 

• Clear evidence of the development towards the targets in subject development plans. 

• Data points reviewed to show progress and attainment within the subject. 

• Moderation activities completed through sampling against markbooks assessment outcomes. 

• Evidence that learning is sequenced and following a coherent plan of learning outcomes. 

• Evidence of how the curriculum expectations are realised within the classroom. 

• Evidence that what the children learn and how they respond to the curriculum is feedback in to 
curricular plans. 

 



Spring 

22 

Research based staff 

professional 

development 

Subject specific 

pedagogical approaches 

are underdeveloped across 

the school. Staff confidence 

in their own subject 

knowledge is inconsistent.  

• Each subject team to have reviewed subject specific teaching approaches to recognise those that have 
the highest impact on progress and attainment. 

• Strategies to support the transfer of skills, knowledge and understanding to be in place and impacting 
positively on achievement outcomes.  

• A program of staff development to be in place with staff accessing quality CPD sessions to develop their 
own practice.  

• Practitioners have had the opportunity to observe a lead practitioner in the given subject where needed 
and applicable.  

 

Summer 

22 

Final review and 

evaluation of 

outcomes 

End of year evaluation of 

outcomes are largely 

focussed on Reading, 

Writing and Maths. This 

needs to be extended to 

include all of the subjects 

taught so that the ‘Impact’ 

of the subject is clear and 

informs the following years 

development planning. 

• All subjects demonstrate clear purpose in classroom delivery with children understanding the 
knowledge they are gaining in each teaching session.  

• Medium term planning in place for all subjects and all classes and regularly demonstrating the key 
concepts of the subject.  

• All subjects capture key learning outcomes through well-chosen tasks and activities in pupil learning 
logs. Pupils long term learning has been tested out on a regular basis. 

• Attainment and Progress outcomes are evaluated and show significant improvement across the school.  
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Teaching and Learning Development 

When? Priority - What are 

we focusing on? 

Rationale - Why are we doing it? Success Criteria – What are we aiming for? RAG 

Rating 

Summer 

21 

Professional 

development in 

‘Step 1 - How to 

create a great 

learning objective’ 

Evidence from monitoring shows 

that learning objectives are not 

always measurable and 

sometimes do not match the 

learning taking place. This is 

evident across a range of subjects. 

• Learning Objectives are prioritised to ensure the subject key concept and pathways are being 
followed at all times.  

• Learning Objectives are amended in key pathway planning to ensure that they are measurable e.g. 
Teaching staff and pupils need to see or measure understanding. 

• Learning Objectives are amended in short term planning to ensure they are measurable and 
differentiated where needed.  

• Learning Objectives will use assessment verbs (active verbs) at all times in line with assessment 
markbooks where applicable. 

• Learning Objectives for all sessions will use active verbs so that learning can be measured against 
items from the overall expectations. 

• The steps that learners need to achieve the objectives will be clear and appropriate to the child. 
These steps will be learning centred and not task orientated. 

 

Summer 

21 

Professional 

development in 

‘Step 1 – What is 

Direct Instruction’ 

and ‘How to ask 

great questions’  

Teacher modelling under direct 

instruction is inconsistent across 

the school and across subjects.  

• Staff demonstrate an understanding through teaching that explicit instruction is designed to 
produce mastery in the subject. 

• The principles of Direct Instruction have been shared with all staff e.g. Explicit Teaching, Sequential 
Curricular, Frequent Assessment for Learning. 

• Staff understand the effect that Direct Instruction has on progress and attainment – Engelmann 
1964 and more recently John Hattie.  

• Staff demonstrate an understanding of Kirschner’s 5 steps 
1. Set the stage for learning.  
2. Clearly explain what is expected of pupils and what we want them to do 
3. Model the learning. Show them how it is done. Explain what you did and why you did it. 
4. Provide guided practice time 
5. Formatively assess throughout and re-guide the learning as necessary.  

• Staff demonstrate an understanding in practice of Rosenshine Principles where questions help 
practice new information and connect new material to their prior learning.  

 

Autumn 

21 

Professional 

development in 

‘Step 2 – Giving 

Effective 

Feedback’  

Feedback policy is in place and 

applied across the school. 

However, feedback to pupils could 

encourage a greater depth of 

learning to link to previous 

knowledge, consolidate and 

extend thinking.  

• Staff to regularly demonstrate a clear understanding of the purpose of feedback. 

• Staff understand the impact on behaviour, competence and long term memory.  

• Feedback focuses on Output of an activity, Process of an activity and self-regulation of tasks. 

• Cross curricular feedback demonstrates that it is specific to the learning goal. 

• Feedback strategies demonstrate that they are as immediate as possible.  

• Feedback strategies focus on areas of high impact.  
Feedback strategies are used for complex and/or challenging tasks. 

 



Autumn 

21 

Professional 

development in 

‘Step 3 - Retrieval 

Practice’ 

Monitoring suggests that teaching 

needs to make clearer links to 

existing and prior learning before 

introducing the next learning 

steps. Children are currently not 

making the links.  

• All staff able to describe what Retrieval Practice is and how and why it works.  

• Low stakes self-quizzing is in place across a range of subjects and used to bring information to 
mind.  

• Staff strategies around ‘Elaborative Interrogation’ are in place and comprehensively followed.  

• Knowledge organisers are supporting the knowledge to be retrieved.  

• Multiple choice questioning is used regularly and effectively to support retrieval. Staff 
demonstrate an understanding of how to write effective multiple choice questions. 

• Staff demonstrate a clear understanding of ‘Images for recall’ to prompt existing knowledge. 

• Retrieval grids, mind maps, brain dumps and flashcards all support learning across a range of 
subjects.  

 

 

Spring 

22 

Professional 

development in 

‘Step 4 – High 

Impact Teaching 

Prioritisation of the curriculum 

during the recovery plan has 

identified the opportunity to 

identify the learning that has the 

highest impact. Staff now need to 

be supported with the strategies 

to focus on moving them forward 

• Teaching demonstrates a focus on three key areas across all subjects 

• Teaching demonstrates clear learning outcomes where teacher and learner both have an 
understanding of what the outcome of learning will be. What will the learner be able to do, in 
what context and how? 

• Teaching creates opportunities for tasks to be completed that will give teacher/pupil information 
about the learning and progress. This includes evidence of learning such as questioning/quizzing, 
tasks that require organisation of learning and tasks that require application of learning in a new 
context. 

• Teacher gives feedback on how to reach the learning outcome more securely and/or more 
efficiently. This includes progress against the learning outcome against areas of high impact and 
for challenging and complex tasks. 

 

Summer 

22 

Professional 

development in 

‘Step 5 – Deep 

Learning’ 

Assessment markbooks are in 

place and recognise the 

importance of deep learning in 

line with the expectations from 

Solo Taxonomy. Staff are 

developing opportunities to 

develop understanding in this area 

but require more time and 

support to move this area 

forward.  

Teaching staff feedback demonstrates a clear understanding of Cognitive Processing Strategies of Craik and 

Lockhart (1972) and Kirschner and Hendrick (2020).  

Evidence of children achieving the following; 

1. Elaborative Encoding – Exploring the concept themselves and making links and elaborating. 
2. Exploring Distinctiveness – Decide on the distinctiveness – how is this different or the same? 
3. Pre or Existing knowledge links – Learners link the new idea with their pre existing knowledge or 

understanding.  
4. Application – Learners consider how to use and apply the new idea an do so.  
5. Rework – Learners make the new learning their own by paraphrasing, synthesising, representing. 
6. Personalise – Learners make their own personal links and connections with the new learning from 

their own personal experience.  
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EYFS 

Teaching and Learning Development 

When? Priority - What are 

we focusing on? 

Rationale - Why are we doing it? Success Criteria – What are we aiming for? RAG 

Rating 

Summer 

21 

To develop the 

EYFS/SLT/GOV’s 

understanding of 

the requirements 

of the new 

“Statutory 

Framework for the 

early years 

foundation stage” 

Sept 21 

Government requirement to implement 

the new statutory framework across the 

country from Sept 21 for children 

between birth to five.  

Use Early Excellence Training “Preparing for Change: The Revised EYFS 2021” to deliver the 

following CPD sessions: 

Part 1 – Exploring Changes in the Prime Areas. 

Part 2 – Exploring Changes in the  Maths and Literacy 

Part 3 – Exploring Changes to Understanding of the World and Expressive Arts and Design. 

 

Summer 

21 

To develop the 

EYFS 

understanding of 

the new “non 

statutory 

guidance” 

available to 

support the 

delivery of the 

new “Statutory 

Framework.”  

EYFS staff require a secure 

understanding of “The New 

Development Matters Document Sept 

20” and the “Birth to 5 Matters 

Document March 21” in order to deliver 

statutory requirements. 

Use the Early Excellence Training “Developing Practice: Exploring the New Development Matters” 

and “The Birth to 5 Matters Document” to deliver the following CPD sessions: 

Part 1 –Exploring the Seven Key Features of Effective Practice. 

Part 2 – The Prime Areas 

Part 3 –The Specific Areas. 

 

Autumn 

21 

To develop the 

EYFS 

understanding of 

the new 

“assessment 

requirements” 

in line with 

A new government “reception 

baseline” measure has been 

introduced from Sept 21.  

Reception end of year ELG 

assessments no longer require 

reporting to the LA and DFE. 

Use Assessment Framework Feb 20 and further government guidance from June 21 in order 

to provide a “baseline” CPD session for all EYFS staff. Baseline assessments to be completed 

before Oct half term 21. 

Provide a “Tapestry” CPD session 1 to ensure all staff are confident in using the new updated 

version in line with statutory requirements. 

Provide a “Tapestry” CPD session 2 to evaluate current practice and explore the impact of 

“quality observations” in providing next steps for teaching and learning. 

Introduce the internal new assessment system. 

 



statutory 

requirements.  

Internal assessments need to be inline 

with the new statutory guidance.  

Autumn 

21 and 

Spring 

22 

To explore the 

impact of an 

“enabling 

environment” 

both indoor and 

outdoor on 

children’s 

learning.  

With covid restrictions lifted, enabling 

environments needs to be restructured, 

timetables rewritten and effective 

planning formats reinstated.  

Provide a CPD opportunities for staff to develop a “deeper understanding” of an enabling 

environment. Refer to research, current guidance and early excellence webinars to develop 

practice. 

Reception - Restructure the indoor and outdoor environment using the nursery as an example. 

Ensure an independent, language rich environment is provided. 

Reception - Restructure timetables and planning formats to accommodate the environmental 

changes and the current needs of the cohort. 

Nursery – Evaluate and improve the current “enabling environments”, ensuring an independent, 

language rich environment is provided. 

Nursery – Evaluate and improve the opportunities for “quality conversations” between children 

and adults within the environment, via timetables and planning. 

 

Spring 

And 

Summer 

22 

To  develop a 

deeper 

understanding of 

how children 

develop “Secure” 

Language and 

Communication  

skills by the end of 

the EYFS.  

 

• A decline in baseline 

“speaking” data. 

Reception    

• 2018  - 

30%,  

• 2019 - 

31%,  

• 2020 – 

9 %  

Nursery 

• 2018 -

73% 

• 2019- 

76% 

• 2020 – 

66% 

 

Provide a CPD opportunities for staff to develop a “deeper understanding” of   children’s language 

development through research and current guidance. 

To ensure all EYFS staff are using more in depth “questioning techniques” using the “Fantastic” CPD 

training as a tool to facilitate this throughout daily routines. 

To ensure staff are exposing children to “new vocabulary” using the “Tiered vocab triangles” CPD 

training as a tool to facilitate this throughout daily routines. 

To ensure staff are exposing children to a rich range of “vocab and language structures” via reading 

books from a range of genres.  

To evaluate, improve and increase the “number and quality of conversations” through play in the 

continuous provision and directed lessons via coaching and the iris connect approach. 

To “work with parents” to develop their understanding about how to support children’s language 

development at home or within familiar environments.  

 

 

 

 

 



RADY (Raising Attainment of Disadvantaged Youngsters) 

 

 

 

School Context Pupil Premium  
Pupils on roll – 899 Pupils on Roll - 495 Boys - 55.06% - 404 Girls - 44.94% Disadvantaged – 14.46% of pupils are eligible for FSM. The proportion of disadvantaged pupils who are supported 
by the pupil premium is below average (national 15.8%). 
SEN – 14% (18 children) are on the SEN register. 8 of these children are under SALT. All pupil premium children are involved with at least one external agency.  
Attendance - Attendance data in Autumn 1 of 2021-22 - Percentage of disadvantaged students with persistent absence (greater than or equal to 10%) between 02 Sep 2021 to 15 Nov 2021 
is 33.33%.    Using pupil premium: guidance for school leaders - GOV.UK (www.gov.uk) 

Recovery Pupil Premium Budget  

• The Recovery Pupil Premium provides additional funding for state-funded schools in the 2021-2022 academic year.  

• Our allocation is £17,980 for the academic year. £4860 of this will be used to support the 25% cost of school led tutoring. The remaining £13,120 will be used to fund the whole school 
approach to RADY (Raising Attainment of Disadvantaged Youngsters).  

• Guided by the Education Endowment Foundation’s extensive research-based approach, our budget allocation and strategy focus first and foremost on effective Teaching and Learning. 

£13,120 will be initially used to: -cover supply costs for RADY facilitator and other stakeholders (£175 per day) enable Simon Blackburn to deliver a whole school training INSET and 

to pay for children to attend extra-curricular clubs and music lessons.  
Aims of RADY Raise Attainment for Disadvantaged Youngsters  

• We want all disadvantaged children at Peters Hill to receive an education that supports and helps them flourish.  No child is left behind or disadvantaged because of their socio-
economic background.  

• Every child to fulfil their potential by raising attainment and achievement for all disadvantaged pupils, ensuring disadvantaged pupils are challenged in the work that they’re set 

• Continue to raise expectations and standards of learning through quality-first teaching  

• Adopt a whole school RADY approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve. 

• Disadvantaged children know that they can give back to society and they have the influence to change the world.  

• For disadvantaged students to develop their character and ambition through a variety of enrichment opportunities and offered to them.  
• Act early to intervene at the point when need is identified 

Current Position 

• Research from EEF has found that disadvantaged pupils have been worst affected by the impact of the pandemic; ‘It is therefore more important than ever that school strategies 
focus on support for disadvantaged pupils.’  

• Learning walks and lesson observations carried out by the Headteacher, and SIP in Autumn 1 found several classes in each Key Stage where disadvantaged children were ‘quietly 
disengaged’. Behaviour of these children is generally good, but some children demonstrate ‘learnt helplessness’. Questioning across lessons was weak and key questioning was not 
directed at disadvantaged pupils. While our teaching at Peters Hill is good, it needs to be great for our disadvantaged children.  

• Some class teachers and support staff were unaware of the disadvantaged pupils in their class so were unable to target these children in lessons. All staff have since been emailed 
Pupil Premium Targets. Some staff are unaware of children’s interests, experiences of school and support of home. Some staff have misconceptions based around disadvantaged 
children and their background.   

• Excel trackers, with targets set in reading, writing and maths for disadvantaged pupils have been created by Headteacher and Data Manager. A clear tracking system has been 
developed as a manipulative tool that staff can use to explore progress and outcomes of disadvantaged pupils at depth.  

https://www.gov.uk/guidance/pupil-premium-effective-use-and-accountability


When? Priority - What are we focusing on? Rationale - Why are we doing it? Success Criteria – What are we aiming for? RAG 

Rating 

Autumn  

21 

All disadvantaged children to have 

increased targets set.  

 

 

 
 

To increase the attainment of the 

disadvantaged children.  

Research from EEF has found that 

disadvantaged pupils have been worst affected 

by the impact of the pandemic.  
 

• All teachers to be aware of the disadvantaged children in their class 
and their targets for the end of the year. Ambitious target setting 
for all disadvantaged children.  

• Teachers to continually diagnose and address children’s knowledge, 
skills and understanding. Staff engaged with Modelling for Learning 
approach.  

• Teachers to carefully track the progress the children are making 
using school markbooks.  

• The rate of improvement of learners from deprived backgrounds 
will accelerate considerably.  

• Staff expect all disadvantaged children to complete homework (set 
up homework clubs if not being completed).  

• Staff expect children to produce the same quality of work and to 
work independently (this will take time and will need to be taught).  

• Construct specific approached to help disadvantaged children learn. 

 

Autumn 

21 

 

Spring 

22  

Whole School Launch  

1. RADY Training with Simon 
Blackburn. 

2. RADY meeting with 
Headteacher and RADY 
Facilitator.  

3. Action Plan Created  
4. Meet with YGL’s and SLT 
5. Launch with Wider School 

Community  
6. Train the Teaching 

Assistants  
7. Monitor impact half termly 

for the next three years  

All colleagues are aware of the RADY pledge to 

raise profile and attainment of disadvantaged 

young people.  

To ensure all staff are aware of the ‘golden 

thread’ of RADY.  All school staff to understand 

the long-term nature of RADY and how it links 

with current SIP. Success will require a whole 

school effort.  

Successful schools deploy support staff 

effectively to have a greater impact. 

 

• All staff to have a shared understanding of RADY and uphold the 
RADY pledge, expectations, awareness, aspirations.  

• RADY facilitator to launch RADY in Autumn 2 with SLT and YGL’s 
before meeting with year groups in Spring term.  

• Every year group will have Pupil Premium Ambassadors-the 
Teaching Assistants: 
-EYFS and Y1 – x8 Pupil Premium Ambassadors, one for each class  
-Y2 - x2 Pupil Premium Ambassadors, shared between four classes 
-KS2 – x1 Pupil Premium Ambassador for each year group  

• Raise awareness and staff understanding of cultural capital.  

• Class teachers to be aware of proportional representation-from the 
basics of how many children answer a question, to who has 
speaking parts in class performances.  

• Governors know about RADY and challenge leaders to implement 
strategies successfully.  

 

Spring 

22 

Targeted academic support -school 

led tutoring  

 

Evidence consistently shows the positive impact 

that targeted academic support can have, 

including on those who are not making good 

progress, or those who have been 

disproportionately impacted by the effects of 

the pandemic. Small group tuition | Toolkit 

• School led tutors selected across each year group. Children most at 
need identified and parents informed.  

• The progress and engagement of disadvantaged pupils to improve.  

• Groups are no bigger than 3/4 children and that they take place for 
one hour each week after school for a 15-week period. The content 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/


Strand | Education Endowment Foundation | 

EEF 

of what is taught would be decided by the teacher leading 
the tutoring. Start and finish dates would be decided by school.  

• Class teachers to continue targeted academic support in class, 
linking learning from the structured small group interventions to 
classroom teaching and the curriculum 

Autumn 

21 

 

 

 

 

Spring 

22 

Getting to know the Pupil Premium 

children.  

 

‘What lurks beneath the tip of the 

iceberg?’  

Disadvantaged pupils to report that the adults 

in school know them well. Successful schools 

deploy support staff effectively to have a 

greater impact.  

Help children learn more about their own 
talents and abilities and instill greater 
confidence 

 

• All disadvantaged children will have taken part in ‘Getting to know 
you’ questionnaires on a 1:1 basis. What do you enjoy in school? 
How do you like to be praised? Data analysed by each group to plan 
and create groups-links with school community. 

• Data is used to create Tracking Sheets for each disadvantaged child.  

• Pupil Premium Ambassadors (support staff) to lead homework and 
groups based on children’s interests and needs.  

• Play based initiatives during playtime and lunchtimes, monitoring 
disadvantaged pupils as research suggests disadvantaged students 
are 3x more likely to fall out with friends or to play solitary.  

• Work with pastoral team to review Behaviour Books-are there many 
behaviour incidents with disadvantage children?  

• Work with Safe-Guarding Team-are there links with behaviour and 
safeguarding.  Place2Be: Parenting Smart: My child says ‘I hate you!’ 

 

Autumn 

21  

 

Spring 

22 

Raise Aspirations for all 

Disadvantaged Children 

This idea is underpinned by the notion that 

family influence is significant in terms of 

encouraging children to talk about what they 

can do well.  

Help children learn more about their own 
talents and abilities and instill greater 
confidence 

• Learners have a portfolio in which they can build a picture of their 
achievements. 

• Each Year Group from Rec-Year 6 to have a ‘Fly High’ passport 
detailing 25 things they will achieve in Year X.  

• YGLs to work with Support staff to build on suggestions from the 
DfE Promotional material overview: My activity passport - GOV.UK 
(www.gov.uk)  

• Activities will allow children to experience Cultural Capital.  

 

Summer 

22 

Broadening aspirations by 

introducing Career-related learning 

at Peters Hill  

The research compiles evidence on the career-

related learning of primary aged children’s 

decisions, aspirations, and attitudes.  

To excite and motivate children about their 
learning by linking and embedding in the 
curriculum strong connections between 
education and the world of work 

Linking learning to the real world and in doing 
so increasing motivation to work hard bringing 

• Career-related learning planned for each year group using a 
progression map. YGL’s work together to create documentation 
ready for an annual ‘Careers Week’ in Summer 2.  

• Activities designed to give children from an early age a wide range 
of experiences of, and exposure to, education, transitions and the 
world of work.  Challenge stereotypes that children and their 
parents often have about jobs and the people who do them. 
Lessons to challenge children’s misconceptions of jobs-e.g., are all 
builders’ men? Are all florists’ women? 

• Broaden children’s horizons and raise aspiration by helping children 
see a clear link and purpose between their learning experiences and 
their future.  

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://parentingsmart.place2be.org.uk/article/my-child-says-i-hate-you
https://www.gov.uk/government/publications/my-activity-passport
https://www.gov.uk/government/publications/my-activity-passport


more relevance to their learning. Challenging 
gender stereotyping about jobs and school 
subjects. 

Reinforce the importance of numeracy and 
literacy in later life 

what-works-in-primary.pdf 

(careersandenterprise.co.uk) 

• Career Weeks-Pre-recorder video/invite volunteers from the world 
of work to visit and chat with children. Organise career-related 
learning trips e.g., to a workplace, museum or university linked to 
Year Group. Make good use of online learning materials in the 
classroom such as games, videos, role play, and individual/ group 
activities 

• To support children’s transitions to secondary school and beyond. 

• Review and work with PSHE team to get students 
thinking about their future.  How to introduce careers to 
primary students | A New Direction 

Spring 

22 

Diagnostic assessment strategies 

 

 

Staff to reflect on pupils’ thinking, strengths, 

and weaknesses. Strategies used effectively can 

give useful insights into pupil learning.  

 

Diagnostic_Assessment_Tool.pdf 

(educationendowmentfoundation.org.uk) 

 

 

• Teaching staff engaged with diagnostic assessment strategies-add 
to CPD library.  

• Hinge questions - provide an immediate, often informal check of the 
initial understanding of every pupil in a class. While not necessarily 
an indicator of secure learning, they can inform the teacher if pupils 
have understood what has been taught and, when carefully 
designed, can identify misunderstandings and misconceptions 

• Quizzing- Having decided through curriculum planning the key 
concepts we expect pupils to learn, low-stakes quizzes provide a 
quick way of checking understanding of these and identifying areas 
needing development. 

• Pupils to become confident in using pre-topic mind maps- before a 
teaching sequence, teachers to ascertain pupils’ prior knowledge 
using mind maps (sometimes called ‘concept maps’) to assess the 
prior knowledge and understanding of pupils and their readiness to 
study new material.  

 

Spring 

Summer  

22 

Developing High Quality Teaching 

and Feedback  
Feedback is shown to have a high impact on 
the progress of students.  

Teaching metacognitive strategies to pupils 
can be an inexpensive method to help pupils 
become more independent learners. 

• All teachers to continue to invest in professional development-
accessing the school CPD library. Every teacher is supported to keep 
improving.  

• Over the next three years, staff CPD will focus on deliberate 
practice, modelling, questioning, and effective feedback linked to 
Rosenshine Principles.  

• Support for early career teachers including extra CPD time for these 
teachers.  

• Curriculum has been reviewed for any assumptions in wider 
knowledge.  

 

https://www.careersandenterprise.co.uk/media/m42pwir3/what-works-in-primary.pdf
https://www.careersandenterprise.co.uk/media/m42pwir3/what-works-in-primary.pdf
https://www.anewdirection.org.uk/blog/how-to-introduce-careers-to-primary-students
https://www.anewdirection.org.uk/blog/how-to-introduce-careers-to-primary-students
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf
https://educationendowmentfoundation.org.uk/public/files/Diagnostic_Assessment_Tool.pdf


 

 

 

 

 

Spring 

22 

Summer 

22 

To improve attendance of pupil 

premium children.  
The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence levels. 

Improving school attendance: support for 
schools and local authorities - GOV.UK 
(www.gov.uk) 

• Use of attendance officer to implement any identified support 
needed such as increased home visits and engagement with parent. 

• Tackling attendance issues with children who are persistently 
absent or as risk of PA. Do some children need to attend a breakfast 
club?  

• Staff to monitor attendance at parents’ evenings and follow up with 
phone calls.  

 

Spring 

and 

Summer  

22 

Increasing the number of 

disadvantaged children accessing 

extracurricular clubs and music 

lessons.  

 

 

An_Unequal_Playing_Field_report.pdf 
(publishing.service.gov.uk)There is a link 
between extra-curricular activities and 
educational outcomes and social skills. 

Children from more wealthy households are 
much more likely to take part clubs, but 
especially music classes and sport. Barriers to 
taking part in extra-curricular activities for 
those from low-income households include 
their high cost, a lack of confidence, and 
difficulties in access. 

• Review of current clubs and music lessons available in school for 
KS1 and KS2. What percentage of disadvantaged children attend 
extra-curricular clubs?  

• Embed a range of extracurricular activities and explore the use of 
outside agencies. Funding allocated to subsidise disadvantaged 
students in attending extracurricular trips and taking part in 
enrichment activities. 

• Recorder club for children in Year 2 for disadvantaged children.  

• Increase the number of disadvantaged children across school who 
are accessing music lessons with C Sharp and Dudley Music Service.  

 

 

Summer 

22  

Parental engagement through 

Reading Workshops  

Parental engagement | EEF 

(educationendowmentfoundation.org.uk) 

The average impact of the Parental engagement 

approaches is about an additional four months’ 

progress over the course of a year. Accelerated 

Reader | EEF 

(educationendowmentfoundation.org.uk) There 

is a close relationship between parental 

engagement in reading. 

• Tailoring communication systems in school-trial greater parental 
engagement through the use text message alerts and through 
public relations.  Texting Parents | EEF 
(educationendowmentfoundation.org.uk) 

• Work closely with the Reading Subject Team to develop reading 
parental engagement opportunities to be planned once a term for 
the next three years.  

• Accelerated Reader for all disadvantaged children in Key Stage 2. 
 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/texting-parents
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/texting-parents


Cost Implications 

Area of Development Estimated Cost Budgetary  

Writing 
 

£0 School budget 

Reading 
 

£1500 School subject budget and  
School Reserves 

Maths 
 

£1000 School budget 

Curriculum 
 

£4500 School subject budget 

Quality of Teaching 
 

£25,000 School Reserves – additional teacher 
to facilitate additional non-contact 
time. Allocated through  

EYFS 
 

£4000 School budget 

RADY 
 

£17,980 Recovery Pupil Premium (£4860 
contribution from School led 
tutoring fund) 

 
 
Total school improvement planned expenditure - £53,980 
 
 

 


